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TKT Module 2

1. How many sections are there in Module 2?

2. What do they focus on?

3. How long is the test and how many questions are there?

4. How do candidates record their answers?

5. Which resources can candidates use to prepare for the test?

6. What are the task types?



TKT Module 2



TKT Module 2
Lesson planning and use of resources for language teaching

Planning can help a teacher …







What does lesson planning entail?



What does lesson planning entail?

✓ lesson frameworks and key functions of a lesson

✓ setting appropriate lesson aims

✓ essential lesson plan components

✓ ordering activities to achieve lesson aims

✓ selecting and evaluating teaching material

✓ planning individual and sequence of lessons

✓ planning grouping and seating arrangements

✓ choosing assessment activities



Key functions of a lesson



Key functions of a lesson

• goal-oriented effort 

• cooperative interaction 

• the classroom dynamics and T-SS rapport

• a series of free choices and variety

• a role-based culture

• a social event with elements of ceremony



TKT Module 2
Lesson plan components



Lesson plan components

a. Be clear about what you want to achieve.

b. Make notes on what the learners know or can do.

c. Just start teaching from wherever the learners are in the coursebook. There’s no need for other teaching 

aids.

d. Research and make notes on the vocabulary and grammar I plan to teach.

e. Getting tasks in a logical order is really important.

f. There’s nothing you can do about things going wrong in the lesson.

g. Decide whether the learners will be working alone, in pairs or in groups.

h. Estimate how long each task will take.
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Lesson plan components

a. Be clear about what you want to achieve.

b. Make notes on what the learners know or can do.

c. Look at the materials available. Consider what materials and resources you can use to improve the learning 

experience and decide on the order of activities based on the framework. Think about supplementary and/or 

self-designed materials, technology, pictures and whiteboard.

d. Research and make notes on the vocabulary and grammar I plan to teach.

e. Getting tasks in a logical order is really important.

f. Be prepared, anticipate problems and provide possible solutions.

g. Decide whether the learners will be working alone, in pairs or in groups.

h. Estimate how long each task will take.



TKT Module 2
Identifying lesson aims

Lesson 

aims



Lesson 

aims

main 
lesson 
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TKT Module 2
Identifying lesson aims



TKT Module 2
Key terminology

1. What the teacher wants to achieve in the lesson or in the course.

2. The most important aim, e.g. the teacher’s main aim in a lesson could be to teach the 
present perfect or develop listening skills. 

3. The aim or purpose of a stage, step or short section of a lesson, e.g. to provide controlled 
practice of the present perfect or to develop listening for gist. 

4. The secondary focus of the lesson, less important than the main aim. It could be the 
language or skills learners must be able to use in order to achieve the main aim of the lesson 
or a skill or language area which is practised while focusing on the main aim. 

5. What the teacher would like to improve in his/her teaching, e.g. To reduce the time I spend 
writing on the whiteboard.

6. Specific learning targets that help achieve a lesson’s aims, e.g. learners will be able to 
understand the gist of the text. 

7. This is what the teacher hopes will be the result in terms of learning at the end of the 
lesson. 
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TKT Module 2
Key terminology

1. What the teacher wants to achieve in the lesson or in the course.

2. The most important aim, e.g. the teacher’s main aim in a lesson could be to teach the 
present perfect or develop listening skills. 

3. The aim or purpose of a stage, step or short section of a lesson, e.g. to provide controlled 
practice of the present perfect or to develop listening for gist. 

4. The secondary focus of the lesson, less important than the main aim. It could be the 
language or skills learners must be able to use in order to achieve the main aim of the lesson 
or a skill or language area which is practised while focusing on the main aim. 

5. What the teacher would like to improve in his/her teaching, e.g. To reduce the time I spend 
writing on the whiteboard.

6. Specific learning targets that help achieve a lesson’s aims, e.g. learners will be able to 
understand the gist of the text. 

7. This is what the teacher hopes will be the result in terms of learning at the end of the 
lesson. 

aim

main aim

stage aim

sub-aim

personal aim

objective

outcome



TKT Module 2
Examples of aims

- to help the students develop reading skills for gist and specific information

- to present and practise the present simple in the context of everyday routines 

- to contextualise the topic of free time activities

- to give a model for the speaking activity

- to provide controlled practice of the past simple

By the end of the lesson, the students will be better able to give a short talk about their 

hobbies.

- to reduce teacher talking time 

- to provide clear instructions

main aims

stage aims

outcome

personal 

aims



TKT Module 2
Matching

1. to improve whiteboard work

2. to revise sport vocabulary

3. to read a short text about a popular sport

4. to practise speaking skills in the context of a 

conversation about a favourite kind of sport

A

B C

D
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TKT Module 2
Sample task

A to recycle language

B to pre-teach vocabulary 

C to develop strategies such as predicting

Activities

1. The teacher asks students to complete sentences with the correct form of the 

present perfect tense. She encourages them to refer to the grammar section in the 

coursebook to remind them of the rules.

2. The teacher shows the class the beginning of a video, then she stops the video 

and asks the students to suggest how the story might end.  



TKT Module 2

A to recycle language

B to pre-teach vocabulary 

C to develop strategies such as predicting

Activities

1. The teacher asks students to complete sentences with the correct form of the 

present perfect tense. She encourages them to refer to the grammar section in the 

coursebook to remind them of the rules.
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Sample task



TKT Module 2
Sample task

A to work on pronunciation

B to promote self-correction

C to check listening comprehension

Activities

1. The teacher asks students to listen to the recording and put the pictures in order.

2. The teacher asks students to listen to the recording and identify which words the 

girl stresses.



TKT Module 2
Sample task

A to work on pronunciation

B to promote self-correction

C to check listening comprehension

Activities

1. The teacher asks students to listen to the recording and put the pictures in order.

2. The teacher asks students to listen to the recording and identify which words the 

girl stresses.

C

A



TKT Module 2
Key terminology

assumptions

class profile

differentiation

teaching aids



TKT Module 2
Key terminology

When teachers think about what they believe their learners will or will not know or how 

they will behave in a particular lesson. For example, the learners will know basic job 

vocabulary.

A description of the learners and information related to their learning, including their age, 

ability, strengths and weaknesses in language and skills.

The teacher can provide different tasks, activities, texts or materials for different learners 

in the class according to their ability, e.g. stronger students will work on the crossword 

without prompts while weaker students will be able to see the box with the prompts.

The things that a teacher uses in a class such as handouts, pictures, flashcards.

assumptions

class profile

differentiation

teaching aids



TKT Module 2
Class profile

This is a monolingual group of thirteen Russian pre-intermediate students. They have 

the same cultural background. The class has a wide age range (16-40); there are both 

young men and women with a variety of personalities. The attendance is quite regular 

as this is the beginning of the course but some students (Nikita) arrive 5-15 min. late. 

Most of them learnt / are learning English at school and at university; a few of them are 

familiar with a communicative classroom, as they did some language courses. The 

students are on the whole of low intermediate level. They have different areas of 

strengths (mixed ability). Some learners are better at controlled practice activities and 

finish such exercises earlier (Kate, Natasha), others are better at fluency and are 

eager to take part in classroom interactive tasks and discussions.



Anticipated problems

1. The topic is not appealing for this group of students.

2. Two of the students are much stronger so they may dominate or get bored. 

3. Some of the classroom equipment won’t work.

4. Some tasks may take too long.

5. Feedback may be unclear.



Anticipated problems

1. The topic is not appealing for this group of students.

2. Two of the students are much stronger so they may dominate or get bored. 

3. Some of the classroom equipment won’t work.

4. Some tasks may take too long.

5. Feedback may be unclear.

provide a lead-in

mix up stronger and weaker students

have a back-up plan

skip optional stages and finish the lesson on time

leave sufficient time and give thorough feedback 

on tasks, language, effort and progress 



TKT Module 2
Lesson plan

Oxenden C. et al, New English File, pre-intermediate, OUP, 2009

Main aims:

Sub-aims: 

Personal aims:

Class profile:

Assumptions:

Syllabus fit:

Resources:

Possible 

problems and 

solutions:

to present and practise will/won’t in the 

context of making predictions 

to teach or revise some opposite verbs such as 

win/lose, pass/fail etc.

to focus on timing and providing appropriate 

feedback

12 Russian young adults of pre-intermediate level 

who study in the evening

Some students might know some verbs so they 

might help their peers

This is the second lesson on future forms and 

the following lesson will also be about making 

promises and instant decisions using will

Vocabulary bank p.149, quizlet cards, 

student book pp.30-31

Some students might be late and tired. 

Provide a lot of interesting and interactive 

activities.



TKT Module 2
Lesson plan

Stage aim                 Procedure Time                   Interaction pattern 

T asks the sts to 

describe the picture 

and elicits ‘optimist’ 

and ‘pessimist’.

5-10’ T-SS

S-S

T-SS

to arouse interest



Sample task



Sample task

Key

A5  B9  C1  D4



Interaction patterns

Individual Work

Pairwork 

Group Work 

Mingle 

Plenary

brainstorm

role play

tasks

reading/listening

sharing opinions

preparing for speaking

controlled practice

discussions

find sb who 

info gap

giving feedback

debates



Abbreviations in lesson planning



Sample task



Sample task



Assessment

Assessment activities

formal informal

an exam an activity in the lesson

monitoringa short test



Assessment
Which activities are you using for assessing your learners?



Assessment activities



Sample task
Match the situations in which a teacher sets a test with the reasons for assessment



Sample task
Match the situations in which a teacher sets a test with the reasons for assessment

A

C



Do you follow a coursebook? Why (not)?



Sample task



Sample task



Resources and teaching aids



Sample task



Sample task

A

C

D



Reference resources

1

2

3
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1

2

3



Sample task



Sample task



Examples of supplementary materials



Examples of supplementary materials



Reasons for using supplementary materials



Reasons for using supplementary materials



Sample task

Teaching purposes



Sample task

Teaching purposes

C

E

A



Criteria for evaluating coursebooks

❑ appropriate objectives/ right level of challenge

❑ relevant approach/clear instructions

❑ appealing and interesting topics/tasks

❑ good variety of texts, topics and tasks

❑ regular review and sufficient practice

❑ focus on study skills 
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QUESTIONS?



Thank You

Anna Kashcheeva

@an22na

https://www.facebook.com/F4Tblog/

https://wordpress.com/view/anna22english.wordpress.com


